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ABSTRACT

In this paper, three different circumstances of childhood are discussed through a 

review of pertinent literature.  Cyberbullying has become more prevalent as technology 

has advanced, and more children are becoming victims of this new trend.  It is similar to 

traditional forms of bullying, but there are some key differences.  Homeschooling 

families have grown in number over the past few decades, but they are still few and far 

between.  There are multiple reasons to homeschool, and it is up to the family to choose 

if it is the right method for them.  In most cases, it seems that homeschoolers excel in 

academia as well as social activities, despite prevailing stereotypes.  Transgender 

children are a relatively new phenomenon, or at least a newly diagnosed one.  As 
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families and doctors are becoming more knowledgeable about gender issues, children 

are able to express themselves more freely than in past decades.  In each of these three 

circumstances, the role of family is crucial.  Children who come from supportive 

families are generally healthier and happier overall.  Children with unsupportive 

families tend to experience more conflict and may engage in high risk behaviors.  

Emily Fairchild

Division of Social Sciences
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Chapter One

Introduction

From the moment they are born, children are taking in the world around 

them and using that information to shape their future self.  Babies are born with  

the ability to notice and internalize various stressors and issues around them, and 

may even have already started to do this by the time they are a year and a half old  

(Herba et al. 2010).  Eight month old babies also appear able to make inferences,  

and think rationally about basic data given to them by the researchers (Sobel and 

Kirkham 2006).  Once children gain the power of speech, they become even more 

aware of the world around them, even if they may not fully understand it.  

Despite the inability to fully comprehend complex issues, some early 

childhood traumas can still affect the adult in surprisingly significant ways.  

Sansone, Leung, and Wiederman (2012) found that a person who experienced 

emotional abuse, physical neglect, physical abuse, or witnessed violence at a 

young age was twice as likely to be unemployed and/or living below the poverty 

line when they were older.  These statistics sound frightening, especially so 

because most children do not have very much control over their lives when they 

are very young, meaning they have no way to avoid certain traumas.  However, 

humans have invented some ways to cope.

For cases of abuse, most states have child protective services departments,  
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whose sole job is to ensure the well-being of at risk children, or remove them from 

their living situation if need be.  This is a system that has been used for years, and 

is generally considered useful by state governments in those extreme cases.  In 

many cases, though, there is not any clear abuse or maltreatment by parents.  

Sometimes, there are issues that do not have any tried and true coping systems.  In 

these sorts of cases, society has to work together to create coping mechanisms for 

children, so as to protect their future lives.  This paper will be exploring three such 

topics that can have huge impacts on the lives of young children, both immediately 

and later on in their future.  

Interestingly, familial relationships are one of the biggest predictors for 

how children will deal with trauma (Schwartz et al. 2011).  Families can either 

have an extremely negative effect, through experiences like parental abuse, 

neglect, or addiction; or families can be extremely beneficial to the child.  (Nanda,  

Kotchick, and Grover 2011).  Despite somewhat commonly held beliefs that 

people are ceasing to parent their kids as much, or in the right way, it has actually 

been shown that this is not the case.  Hudson, Dodd, and Bovopoulos (2011) 

pointed out that one of the best indicators for future success in life was having a  

present and involved family.  Children who did have a supportive family were able  

to overcome potentially traumatic experiences more quickly than other children 

without family support (2011).  

Friendships and community involvement also play important roles in early 

childhood, as well as through the rest of our lives.  Wagner (2012) discusses how 
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she has found that if a child has just one close friend, they will be at least partially 

insulated from a myriad of childhood issues including anxiety and bullying.  Evans 

(2000) discusses how important it is for children under eight years old to find 

communities of other children and parents to interact with.  She suggests that  

families living in close proximity should organize times for the children to play 

together, while also giving parents some time off to relax for themselves.  Evans 

found that this technique, involving the community and friends of the child, led to  

many fewer dropouts and repeated grades in school.  

These results showing how influential family and friends can be is not 

limited to just superficial social aspects.  Family in particular is of great 

importance to each of the three topics discussed in this paper.  Especially in early 

childhood, the parents (or other familial caretakers) are usually the people who the 

child is interacting with most.  As such, this is where children will learn the basics  

of how to live and cope with certain situations.

In the topic of cyberbullying, researchers have suggested that greater 

parental involvement in watching their child's internet activities can lead to fewer 

incidents, or at least decreased severity of bullying episodes.  There is also 

evidence that friends can help lessen the trauma of traditional bullying, so there is  

reason for it to work with cyberbullying as well (Şahin 2012).  

In the topic of homeschooling, the child is most likely spending very close 

time with their parents.  It seems that the majority of homeschooling families are 

relatively supportive and involved, as it would be difficult to homeschool without 
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at least some positive family involvement.  Interestingly, though, Schwartz et al.  

(2012) discovered that many families who seemed otherwise fine and supportive 

can also have small fights and moments of conflict over certain tasks (such as 

planning an event).  Normally, this would not seem to matter very much, but it can 

leave children and adolescents feeling anxious or depressed (2012).  There have 

not been many studies on the effects of anxiety or depression on homeschooling,  

but it seems very possible that they could negatively affect each other.  Also, very 

young children require help from someone else in order to learn how to read and 

perform basic numeracy.  If the environment is lacking a willing parent or sibling,  

the young child will have difficulties. 

When it comes to the topic of transgendered children, the family is 

important for everything.  A young child is unable to find treatment by themselves,  

so the family will essentially choose the course of the child's life.  If they are  

supportive and somewhat knowledgeable about transgender issues, they might 

recognize the gender-variant behavior for what it is, and seek advice from medical  

professionals.  On the other hand, if the family is not very supportive of the child's  

gender expression, they may try to force the child to conform to its birth gender,  

leading to internalized stress, anger, and depression.  Rosario (2009) discussed the 

very high volume of runaway trans teens he treated at his clinic, and cited the fact  

that their families did not support them as the primary reason they were out on the 

street.  

Researchers may be well aware of the importance of family in a child's life, 
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but that does not always mean that doctors/psychologists can rely on the family to  

get the child through everything it needs to.  Schmidt (2012) has a strong belief  

that medical doctors have a responsibility to their patients to treat them with the  

best science that they can, as opposed to relying on things that have worked in the 

past, but have not been tested enough to guarantee success in the future.  He brings  

up a good point, as it is impossible for the family to be supportive of every single  

thing a child goes through.

In fact, having to deal with childhood traumas and issues are the catalysts 

that help us to become who we are.  It is mainly for extreme experiences that 

parental support is most necessary.

Essentially, adults are a product of all of the experiences they had when 

they were young.  Whether those included especially traumatic experiences, or just  

everyday average things, all of them are related to each other and affect each other 

in different ways. The three topics discussed in this paper are just three 

experiences of billions that could affect a child during its lifetime.  All three of  

these experiences can and do rely on parental and friend support, as well as the 

efforts of experts to discover the best ways to overcome the challenges presented.  

I became interested in these three topics for different reasons.  The topic of 

cyberbullying had piqued my interest ever since I participated in a Theater of the 

Oppressed performance about it.  After researching the topic for that performance,  

I began to notice acts of cyberbullying on many of the websites and forums that I  

frequented, including the New College student forum.  Seeing how prevalent 
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cyberbullying was, and noticing how conflicted the advice for dealing with it was,  

I wanted to learn more.  

I became interested in the topic of transgender children because of a series 

of documentaries and news stories.  Seeing children who were so sure in their 

gender identities, but facing confusion, anger, and ostracization from others who 

did not understand made me want to research more.  In particular, the story of the  

transgirl Bobby Montoya who wanted to join the Girl Scouts but encountered some 

extreme opposition drew me into this topic.  I read an interview with Bobby and 

her mother that showed how supportive the mother was, and it seemed clear that  

this made Bobby feel more open and comfortable.

Homeschooling has always been a topic that interested me, as I was 

homeschooled myself.  I was aware from an early age of some of the stereotypes 

surrounding homeschooling, despite not fitting them myself.  I knew my own 

personal experiences, but those are not generalizable to the whole population of  

homeschoolers.  I was interested to see how my own experiences, such as having 

high standardized test scores and being homeschooled for non-religious reasons, 

compared with the experiences of other people.  While exploring those topics, I  

also became interested in how families dynamics were different or similar amongst  

homeschoolers.
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Chapter Two

Cyberbullying

INTRODUCTION

As children are exposed to more advanced technologies, their interactions 

with adults and their peers change in a multitude of ways.  With new technology 

comes new opportunities to share photos, videos, information, and gossip.  One of  

the major defining childhood issues is also evolving with technology.  Children 

used to experience bullying in school, on the playground, in the hallways, 

anywhere else where children could misbehave without the knowledge of authority 

figures.  While children are still bullied in these ways, many children are also 

experiencing bullying through their telephones and computers.  Children with cell  

phone or internet access are open targets for cyberbullies, who send harassing 

texts, make malicious comments, or post other hateful content on a variety of 

websites.  Cyberbullying is an international issue, with similar frequency rates 

among countries in Europe and North America, and Asia (Aoyama & Talbert 

2010).  In any location where computers or phones can be found, there is 

cyberbullying.

DEFINITIONS
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Bullying, both traditional and cyber, is typically defined by three key 

characteristics.  First, it is said to involve a difference in power levels between the  

bully and the victim (Dooley, Pyżalski, and Cross 2009; Spears et al. 2009).  The 

only way that bullying can occur is if the victim feels helpless, defenseless, or in  

some way lesser than the bully, even if the power difference is not immediately 

noticeable (Dooley et al. 2009).  For example, a physically smaller child may bully 

a physically larger child, if the larger child has other issues which allow for an 

imbalance of intellectual or emotional power.  In the world of cyber space, some 

power differences may or may not be as big of a contributing factor due to the lack 

of physical contact (Dooley et al. 2009). However, psychologically based power 

differences could and probably do more than make up for the lessened or absent 

physical presence. (2009).

The second and third key characteristics of both traditional and 

cyberbullying are that the action must be both intentional and repeated (Spears et  

al. 2009).  An intentional act that is not repeated is instead classified as 

aggression, or online harassment (Dooley et al. 2009; Ševčíková and Šmahel 

2009).  The repetition usually refers to a single bully or bully group repeating their  

actions, however Dooley et al. (2009) bring up an interesting point with regard to  

cyberbullying.  They theorize that, due to the social nature of the cyber world, a  

single act could be repeated multiple times by numerous people.  Examples of this  

phenomenon include sharing of photos or videos.  Despite the original act being a 

one time occurrence, every new view or share can be seen as a repeated action. 
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Menesini and Nocentini (2009) discuss the concept of viral 1 videos/images, and 

how an image that has gone viral can greatly amplify the original intent of the 

content.  

Because traditional bullying is often thought of as physical violence, 

threats, or other visible actions, cyberbullying seems to share more specific 

characteristics with covert bullying (Spears et al. 2009).  Covert bullying is 

defined as "Typically repeated behaviors which are concealed, secret, or 

clandestine, that inflict psychological/emotional harm through 

indirect/relational/social means where the target feels helpless and unable to 

retaliate" (Spears et al. 2009:189).  Cyberbullying by its very nature is more 

clandestine, and its effects are less easily visible than the results of physical  

violence.  Spears et al. (2009) liken bullying activities such as texting, sending 

emails, and online chatting with schoolyard gossip and note passing.  All of these  

activities are meant to ostracize the victim.  

THE ROLE OF ANONYMITY 

The anonymity of cyberspace is frequently cited as an integral part of what 

makes cyberbullying so easy and appealing to certain people (Coyne et al. 2009; 

Dooley et al. 2009; Katzer, Fetchenhauer, and Belschak 2009).  The internet is one 

of the few places where it is still possible to remain completely anonymous  It is  

1 Merriam-Webster Dictionary online (n.d.) defines viral media as "[media that is] quickly 

and widely spread or popularized especially by person-to-person electronic communication."
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technically possible to retain anonymity through phone conversations, but that is  

not as reliable due to modern phone number tracing technology.  Unlike traditional  

bullying, the cyber world provides a space essentially free of teachers or other  

authority figures (Dooley et al. 2009).  Cyber anonymity provides less brazen 

people with the opportunity to bully without the fear of negative repercussions.  

Interestingly, Ortega et al. (2009) mention that true anonymity is only present in  

20-30 percent of bullying incidents.  In 50-60 percent of cases, while there may be 

some anonymity, the bully does belong to the same school or social group (Ortega 

et al. 2009).  An example of this partial anonymity could occur through social 

networking websites like Facebook.  Through some add-ons, friends of users can 

leave anonymous bullying comments.  In this case, the victim would know that the  

bully was one of the people in his or her list of friends, but he or she would not  

know exactly whom.  

VICTIMS OF CYBERBULLYING

When it comes to identifying those most likely to be victims of bullying, 

multiple studies have discovered some valid indicators.  The most common 

indicator is some sort of perceived weakness.  The victim may be physically 

smaller or different looking than their bully.  Weaknesses can also be related to 

mental or emotional issues.  Sometimes, victims are children of divorced parents,  

or slower achievers than the rest of the class (Katzer et al. 2009).  Another very 

important shared characteristic of bullying victims is low self-esteem.  If a child 
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feels badly about themselves, for any reason, this greatly increases their chances 

of being bullied (Dooley et al. 2009; Ortega et al. 2009).  Fredstrom, Adams, and 

Gilman (2011) report that potential victims often have very low self-efficacy, and 

also much less internal locus of control.  Non-heterosexual identifying students are 

also more likely to be bullied (Schneider et al. 2012).  According to this study,  

students identifying as lesbian, gay, bisexual, or questioning reported higher 

incidences of both traditional and cyberbullying, as well as feeling higher levels of  

stress.  Fredstrom et al (2011) also describe the possible presence of lurking 

variables in their data as well as data from others.  They explain that if a teen is  

already depressed or anxious before being bullied, even if the bullying does not  

particularly bother them they will still show up in the results as being anxious or  

depressed.  This could skew results to show that more teens feel depressed after 

cyberbullying, even if their depression is a preexisting condition.  Şahin (2012) 

also reports that many cyber victims may naturally gravitate away from others, and 

in general be more isolated.  This could skew results towards making it look like 

victims lose friends from bullying, when that might not be the case.  Any of these 

variables or others could confound data, leading to incorrect assumptions.

BULLIES OF CYBERBULLYING

Along with the profile for victims, indicators for a profile of bullies are also 

emerging.  As mentioned previously, bullies will almost always hold some sort of 

power over their victim (Dooley et al. 2009; Spears et al. 2009).  Gradinger,  
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Strohmeier, and Spiel (2009) report that 39 percent of online harassers experience 

learning difficulties in school.  Many struggle with their education, including 

failing tests and entire classes.  Gradinger et al. (2009) also report that 37 percent  

of cyberbullies engage in delinquent behaviors like vandalism, truancy, and 

traditional bullying. One third of cyberbullies used drugs, and 16 percent claimed 

to be severely depressed (Gradinger et al. 2009).  Şahin (2012) also found that  

cyberbullies were more eager to use drugs.  He also believed that cyberbullies are 

people who are unhappy and need support.  This could mean that cyberbullies are 

victims in other areas of their lives.  Oftentimes, cyberbullies experience high 

levels of social anxiety (Gradinger et al. 2009).  In the case of bullying groups, the 

social norms of the group can greatly influence the individual's behavior and 

emotional reactions (Jones, Manstead, and Livingstone 2011).  When someone 

strongly identifies with a group known for its bullying activities, they are more 

likely to blame their own bullying actions on the group norms, and feel less shame 

for their actions. 

  There are mixed opinions on how gender and bullying interact.  Şahin 

(2012) found that more males than females cyberbully.  Coyne et al. (2009) and 

Ortega et al. (2009) both found that females seem to be just as likely to bully as  

males, but the two groups used different techniques.  Females were more likely to 

engage in covert bullying and cyberbullying, while males were more likely to 

engage in physical bullying (Coyne et al. 2009).  Bennett et al. (2011) also found 

gender differences in types of bullying.  They found that females were more likely 
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to cyberbully their romantic partners, while males were more likely to be 

aggressive towards their online friends.  These differences are likely due in part to 

traditional gender roles and their effect on our society's children.  Females are 

encouraged to be more quiet and less physical than males, which fits covert 

bullying and cyberbullying perfectly.  Males, on the other hand, are encouraged to 

hide their emotions and be more rough and tumble, which goes hand in hand with  

physical bullying. 

AGE DEMOGRAPHIC

Bullying occurs in every age group, though it does seem to be most 

common in younger groups (Ševčíková and Šmahel 2009).  Ševčíková and Šmahel 

(2009) looked at cyberbullying rates found in people aged 12-88.  Their data 

showed that the majority of bullying is done by and happens to people aged 12-30.  

The researchers hypothesize that younger children are also affected by 

cyberbullying, though their study did not cover that area.  Spears et al. (2009) 

mention that children younger than 14 years of age tend to bully for status and 

social reasons.  After approximately age 14, bullying begins to be more sexually 

motivated (Spears et al. 2009).  An example of this would be a teenager taking a 

provocative photo of his or herself, which they then send to someone else who 

posts it online or forwards it to multiple people.

INTERACTIONS BETWEEN CYBER AND TRADITIONAL BULLYING
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Many researchers also noticed that the categories of cyberbully, traditional 

bully, cybervictim, and traditional victim were not mutually exclusive (Dooley et 

al. 2009; Gradinger et al. 2009; Katzer et al. 2009; Ševčíková and Šmahel 2009).  

More often than not, traditional bullies are also cyber bullies (Dooley et al. 2009;  

Gradinger et al. 2009).  Along the same lines, people who are victimized in real  

life are frequently victimized online as well (Gradinger et al. 2009).  One of the  

most intriguing findings of the Gradinger et al. study (2009) is that victims of 

traditional bullying are more likely to become cyberbullies themselves.  They put 

forth the theory that traditional victims turn to cyberbullying as a way to gain 

power for themselves, or to exact revenge on their real life bully, if the bully's  

identity is known (Gradinger et al. 2009).  Law et al (2012a) also explored the 

connectedness of bully-victims.  However, they focused on the reactive nature of 

much online bullying.  They found that most people who admit to bullying 

behavior believe that they were just reacting or retaliating to the proactive 

behavior started by someone else.  Due to both victims and bullies believing they 

are reacting to the other one, oftentimes exchanges can go back and forth so much 

through cyberspace that it becomes almost impossible to figure out who committed 

the first act of online aggression (Law et al. 2012a).  Because of the reactive 

nature of these conversations, many people feel justified in performing aggressive 

behaviors like cyberbullying or online harassment.  Law et al (2012b) report that  

these back and forth reactive arguments are extremely rare in real life, due to the 

imbalance of power between a physical bully and their victim.  In their research on 
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how children view cyberbullying, they also discovered that children are less likely 

to view targets of cyberbullying as victims, due to their ability to retaliate.  

EFFECTS OF CYBERBULLYING

Much of the current research in cyberbullying focuses on the effects 

cyberbullying has on the victims.  This is a serious issue, especially due to the 

extremely high occurrence of cyberbullying.  Coyne et al (2009) performed a study 

on the prevalence of cyber bullying in the online Virtual World program called 

Second Life.  According to Coyne et al. (2009), 95 percent of Second Life users 

who participated in their study had experienced at least one cyberbullying incident 

in the past year, with 38 percent experiencing it monthly, weekly, or daily.  Katzer  

et al. (2009) reported that 33 percent of chatrooms users say that they have been 

targets of cyberbullying.  Similarly to traditional bullying, cyberbullying causes 

the victim to feel a myriad of negative emotions.  Ortega et al. (2009) grouped 

victim responses into five main groups: fear, including being worried; anger,  

including stress; sadness, shame, and no emotion, or not bothered.  They found the 

most common reactions to be anger and depression, but they also found that a lot  

of victims claimed they were not bothered by the bullying (Ortega et al. 2009).  

Spears et al. (2009) also found anger and depression to be the most common 

reactions, with over half of the participants feeling anger, and 37 percent feeling 

sadness. 

Ortega et al. (2009) also noted that private bullying messages were less 
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likely to distress victims, because they were not publicly embarrassing.  However,  

more public bullying displays greatly increased feelings of shame among victims.  

Ortega et al. (2009) also observed that cybervictims reported higher rates of 

feeling alone than do traditional victims.  It is possible that this is a result of when 

and where people use technology.  Oftentimes, children use the internet 

unsupervised, and in situations where nobody else is present.  The fact that victims  

are physically alone at the time of the victimization could amplify the mental  

feeling of loneliness.  Traditional bullying usually occurs in more public areas,  

where there usually are other people.  Even if the other people do not intervene,  

just their presence might be enough to mitigate some of the feelings of loneliness.  

Spears et al. (2009) reported that some methods of cyberbullying seemed to cause 

less distress than others.  They found that chatrooms were the least distressing,  

likely due to the impersonal nature of the bullying. Photographs and texting 

bullying had the most effect, due to the more social and public aspects of them 

(Spears et al. 2009).  Spears et al. (2009) also bring up through an anecdote how 

cyberbullying at home can be a continuation of face-to-face bullying at school.  

Victims who experience twice the bullying are at even more risk for feeling the 

negative effects associated with bullying.  Bennett et al. (2011) also researched 

into this area, and they noted an important fact in regard to how different types of  

bullying affect people.  Even if the majority of participants say that an activity 

causes them low stress, a few people will answer that that activity causes them 

extremely high levels of stress (Bennett et al. 2011).  These are the people who are 
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at high risk of harming themselves without anyone else being aware there was 

even a problem.  It is a folly to assume that everyone will experience the same 

levels of stress from different bullying techniques, and it could end up being 

deadly.

Another issue with cyberbullying in particular is that children are often 

afraid to report it to their parents or other authority figures (Mishna, Saini,and 

Solomon 2009).  They believe that since there is no physical evidence of bullying,  

they will not be able to prove anything occurred.  Also, in the case where the bully 

is completely anonymous, the child may rightly feel that telling a parent will not 

be effective way to stop the bullying behaviors (Mishna et al. 2009).  Despite the  

best intentions of the parents, in the face of anonymity oftentimes little can be 

done.  In the case where the victim does know who the bully is, they still might be 

too afraid to tell anyone, in case that makes the bullying worse.  Children also 

expressed fear that their parents would take away the internet and cell phones,  

which would be the worse punishment to the children in this study (Mishna et al.  

2009).  This stems from some parents' misguided belief that cutting off internet  

access will stop the bullying, when in reality most children will just find other  

ways to secretly access the internet.  Bennett et al (2011) also discovered that after  

repeated victimization, the victim tended to become somewhat desensitized to the 

bully's aggression.  If the aggression didn't bother them any more, that would be 

another reason not to bother with telling an authority figure.  Mishna et al (2009) 

recommend that parents learn about cyberbullying, and approach their children 
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about it first.  They hope that increased parental knowledge and openness will lead 

to more open dialogue with the child, which will in turn lead to more effective 

interventions.

ISSUES WITH CURRENT RESEARCH

Cyberbullying is a serious issue among today's children.  Researchers are 

starting to gather good data, but there are some issues with the gathering methods.  

Almost all of the research available on cyberbullying relies on self-reported 

studies, which may be biased (Underwood et al. 2012).  As with any other self  

reported study, only a certain group of people will choose to respond.  It is also 

possible that participants will not understand some of the questions.  Not only that,  

but many people would certainly balk at describing themselves as bullies, and may 

downplay their level of bullying in a completely self reported study.  However,  

research pioneers like Underwood et al. (2012) are exploring new data gathering 

methods.  In a long term study, they provided teens with unlimited internet and 

text-ready BlackBerry phones. Over the years of study and recording the teens'  

texts, emails, and instant messages, Underwood et al. were able to look at exactly 

what teens say to each other.  Instead of relying on teens to accurately and 

truthfully measure their own involvement with cyberbullying, Underwood et al.'s  

work (2012) allows for content analysis of key words across a very large and 

relatively diverse sample.  A potential criticism of this technique is that all of the 

participants knew they were being observed, and that every message they sent or 
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received was being recorded.  However, Underwood et al. explained that the teens 

were all well aware of confidentiality rules and seemed comfortable sending all 

sorts of texts, including ones relating to illegal topics like drugs.  Underwood et al  

firmly believe that these sensitive topics would only emerge in texting if the 

participants were using the phones as they would one that they owned themselves.  

This study was only intended to explore the possibilities of this method of 

gathering data, so there is no other analysis of the collected data.  However, this  

new method does show promise for future studies on the content of texts and 

emails. 

Law et al (2012b) also had an intriguing idea about how the view of 

research should change.  They believe that it is important to look at childhood 

topics through the eyes of a child, as much as is possible.  It is vital to research the  

point of view of the people who actually experience these events, in order to get  a  

better view of what happened.  Menesini and Nocentini (2009) report a large 

number of difficulties in defining and measuring cyber bullying.  As mentioned 

before, the majority of completed studies have relied on self report to gather their  

data, a method of data gathering that can be seriously flawed.  There are also age 

based differences in cyberbullying definitions.  Unsurprisingly, adults have more 

nuanced views of it that take into account numerous outside variables.  For 

example, an adult who is the target of a nasty comment can take into account 

stressors that are going on in the other person's life, such as a rough divorce or a  

demanding job.  This can allow the adult victim to better mitigate their response 

19



(Menesini and Nocentini 2009).  Fredstrom et al. (2011) bring up yet another issue 

when it comes to researching cyberbullying.  Oftentimes cyberbullying is thought 

of as bullying that happens in the home, in private, and traditional bullying 

happens in school or on the way to and from there.  However, with the prevalence 

of laptops and cell phones, students are also being cyberbullied at schools.  Some 

studies do not make this distinction as clearly as they should, which could confuse 

participants and lead to skewed data (Fredstrom et al. 2011).  As technology 

advances, it will be important to find new ways to document and study how 

cyberbullying changes, so that society can try to limit the negative effects caused 

by frequent bullying.

POSSIBLE SOLUTIONS

Involve the Parents

There is no quick and easy way to fix bullying issues.  They have been 

happening for years, and will continue to happen.  However, due to the rising 

prevalence of cyberbullying, and the myriad of negative effects it has, something 

should be done to help protect children.  Şahin (2012) places the responsibility on 

the parents.  He feels that they should work to monitor their children’s Internet  

time, and what activities they engage in while logged in.  This is not entirely 

feasible, due to a myriad of factors.  Many families have two working parents,  

leaving children home alone after school.  With today's Internet-ready phones, it  

would also be extremely difficult for parents to control every moment that the 
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child has the phone in their possession.  Mishna et al. also think that involving 

parents in the child's internet activity is a good idea, but not in a constant 

censoring role. Instead, they put forth the idea that parents should teach their  

children about the internet, including that everything on it is essentially public and  

able to be accessed by everyone.  If a child is taught from an early age to protect  

their identity and other sensitive information like their phone number, that will  

hopefully help to reduce the number of anonymous cyberbullies that the child is  

exposed to.  However, this solution does not help with non-anonymous 

cyberbullies.  

Create Mandatory School Programs

Ang and Goh (2010) found that most bullies -- both traditional and cyber --  

have very low empathetic capabilities.  They suggest that schools mandate 

empathy training for all students, with a focus on learning how to view things from 

the victim's perspective.  Ang and Goh believe that this will help to reduce the 

number of bullying incidences because by giving bullies new tools to understand 

their victims, bullies are more likely to identify with the victim.  If they identify 

with the victim enough, the aggressor will not want to bully the victim. 

Work with Levels of Privacy

Another way to help curb cyberbullying is to further educate the public on 

what is true and what is not.  Sengupta and Chaudhuri (2011) researched the 

commonly held belief that social networking sites like Myspace and Facebook are 

bastions of sex offenders and cyberbullies.  Somewhat surprisingly, they found no 
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issues with the websites themselves that would support this commonly held belief.  

Instead, level of privacy was the variable that most strongly correlated with 

bullying incidents.  The users with the lowest privacy setting – thus allowing 

everyone to see their information, including sensitive material like their phone 

numbers and home addresses – experienced the most cyberbullying.  The users 

who had very little information available for public view did not experience nearly 

as many incidents of cyberbullying.  Sengupta and Chaudhuri also discovered that  

teens who have private computers frequently have the lowest privacy settings as 

well.  They believe that when teens use their computers by themselves, they tend 

to forget or not fully understand the consequences of putting their personal 

information or pictures on the internet.  The authors recommend that parents or 

schools teach children about safe internet use before they begin to use social 

networking websites.  

THEATER OF THE OPPRESSED AND CYBERBULLYING

It is also possible to use more interactive means to learn more about 

cyberbullying prevention.  Theater of the Oppressed is a theatrical technique that 

can be used to create social change in society (Boal 2001).  A group of actors 

creates a dramatic scene involving power differences between individuals and 

displaying how they play out through the duration of the scene.  At the end of the 

scene, a narrator addresses the audience and asks them questions about what 

happened.  Then, the audience is offered the chance to enter the scene themselves,  
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taking the place of any character on stage, to see if they can change the outcome.  

This author took part in a group production of a Theater of the Oppressed 

performance at New College of Florida in 2011.  The group presented a scene 

about cyberbullying in front of two audiences, the first other New College students  

and the second a group of high school aged adolescents.  In the first performance,  

the scene was about cyberbullying based on religious differences.  In the second 

performance, the scene was tweaked to be more relevant to high school issues, and 

used more generic insults based on bullying comments from the internet.  

In both scenes, the response was overwhelming.  In both cases, the audience 

recognized that cyberbullying was a major issue, but at first they struggled to 

change the effect of the scene.  After 30-40 minutes of trying new scenes, and 

figuring out what does and does not work, the audience left with a better 

understanding of what to do if they encounter bullying again.  In these cases, the  

audience decided that the most effective ways to help were to provide support to 

the victim, both through the internet at the time and in person later on.  This sort  

of method could work very well to engage children and teenagers and help them 

learn how to deal with different types of bullying.  In this author's experience, the  

scene included three groups of people that the audience could interact with.  These 

groups include the bullies, the victim(s), and the bystanders.  Law et al (2012b) 

also looked at these three groups of people and how they interacted.  They 

commented that bystanders do often become drawn into dealings between the bully 

and victim, especially in cases where the victim fights back.  It is up to the 
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bystanders to decide which group they support, bullies or victims.  Frequently,  

they support the bullies because they do not want to risk bringing down negative 

attention on themselves. 

CONCLUSIONS

Overall, cyberbullying is a multifaceted issue that affects a huge number of 

children and teens, as well as some adults.  More research needs to be done in 

certain areas, especially in discovering programs that help to minimize the 

negative effects of cyberbullying, or work to eliminate it.  Parental involvement 

could be a big key to the success of programs like this, but more research is  

necessary.  There also needs to be a specific, standard definition of cyberbullying 

so that researchers can verify results and be sure they are replicable.
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Chapter Three

Homeschooling

INTRODUCTION

Homeschooling is a concept that has evolved throughout the years as society 

has changed.  In Colonial times, as Americans were settling the west, many frontier 

families lived in remote areas, where  homeschooling was often the only type of 

schooling available.  Children were taught all they knew by their parents, older 

siblings, and the occasional traveler who stopped in.  Education of these children was 

mainly focused on practical needs, like basic numeracy and literacy.  Schooling 

methods took their next form as one room schoolhouses (Kunzman 2012).  Children 

of all ages living in a small area would attend the same school, taught by one teacher. 

There were rarely more than 20 or so students in a class.  As the nation became more 

urbanized, schools had to grow to accommodate rising numbers of students.  Schools 

began to be divided by age and grade, and to have more than one teacher.  They also 

taught more sophisticated subjects, and taught for longer (Kunzman 2012). 

In current times, there are multiple types of schooling.  The most common in 

the United States are public schools.  These schools are funded by the government, 

and provide schooling for children aged approximately five to 18, in 13 different 

grades.  They cover a multitude of subjects, which advance in difficulty as the age of 

the child does.  These subjects are based on core curricula and values that the 
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government has deemed appropriate.  

There are also private schools.  The schools are generally set up in the same 

way as public schools, with classes arranged by grades, and different subjects being 

taught.  However, most private schools do not receive the majority of their funding 

through the government, so the government has much less influence on what they 

teach.  Many private schools are religiously based, and often teach their students 

subjects from a more religious view.  There are also smaller institutions like charter 

schools and montessoris, which utilize different methods than the average public 

school in the education of their pupils (Kunzman 2012).   

Charter schools function by allowing a group of educators to create their own 

education methods, while still receiving funding from the government.  Charter 

schools are free and open to all students, but they do have some government oversight 

in the form of tests or evaluations to judge adequate academic progress .  Charter 

schools are able to customize programs to their students to a certain extent, as well as 

providing an alternative learning style for differently abled students (National 

Alliance for Public Charter Schools).  Montessori schools are private schools with a 

strong focus on students teaching themselves and other students.  Learning mostly 

occurs through interactions with various items and activities provided by the school. 

This method allows for a very flexible and customizable learning program, depending 

on the abilities of the child (The International Montessori Index).

Lastly, there is homeschooling.  Homeschooling was revived in the early 

1970s, as part of the movement away from strict government regulations (Mackey, 
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Reese, &Mackey 2011).  Some parents also believed that they could choose for 

themselves which subjects were important for their children to learn.  In many cases, 

religious fundamentalist groups like the Baptists would remove their children from 

public schools, believing that the school's curriculum did not focus enough on their 

religious beliefs (Isenberg 2007).   Other parents simply believed that homeschooling 

would lead their child to a superior education (Isenberg 2007).  Homeschooling was 

still relatively uncommon though, until the early 2000s when the rates of 

homeschooling families drastically increased (Kunzman 2012).   It is possible that 

this drastic increase was due to the increasing influence of the Internet, which allowed 

better communication among homeschooling families as well as fast and easy 

dissemination of teaching materials (Isenberg 2007).

PREVALENCE OF HOMESCHOOLING

As mentioned above, before the 1970s homeschooling in America was almost 

unheard of.  Only approximately .03% of students were homeschooled at that time. 

(Mackey et al. 2011).  By 2003, approximately 2.2% of all students were thought to 

be homeschoolers, or just over one million students (Mackey et al. 2011).  By 2007, 

that number was thought to be closer to 1.5 million (Isenberg 2007).  Kunzman (2012) 

believes that number is even higher now, likely over two million, due to growth as 

well as a general reluctance of homeschooling families to answer government 

surveys, which leads to many families being left out of official counts.

Despite rapidly growing numbers, the homeschool population as a whole is 
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different from traditionally schooled students.  Mackey et. al (2011) noted that 

homeschoolers were more likely to come from white families in the $40-50,000 per 

year income bracket.  Homeschooling families were also more likely to include at 

least one parent with a college degree.  Minorities and lower income families were 

drastically underrepresented in the homeschool population, when compared to the 

average public population (McDowell, Sanchez, and Jones 2000).  This is possibly 

because homeschooling requires a time and monetary commitment that some lower 

income families cannot afford.  A parent must be available to teach the children, 

which requires either not having a job, or having a very flexible one.  There is also the 

consideration of textbook costs, if the parents choose to use a pre-made curriculum. 

For these same reasons, very few homeschool children come out of single-parent 

homes.  It is very difficult for a single parent to be able to work a job making enough 

money to support the family while also finding time to teach the children.  

REASONS FOR HOMESCHOOLING

The homeschool population also varies from the average traditionally schooled 

population because people choose to do it for specific reasons (Mackey et al. 2011). 

Princiotta and Bielick (2006) found that in a survey conducted in 2003, there were 

three top reasons cited for choosing to homeschool.  85% of parents were concerned 

about the environment at public schools, including violence, drugs, and peer pressure. 

68% of parents said that they were displeased with the level of academic rigor or 

merit at their local schools.  72% of parents reported that they chose to homeschool so 
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that they could provide religious or moral instruction.  These results are comparable 

to those found in a 1999 study, though there do appear to be slightly fewer religious-

based homeschoolers in the 2003 study (Princiotta & Bielick 2006).  

Drenovsky and Cohen (2012) note that this high prevalence of religiously-

based homeschoolers leads to a stereotype that all homeschoolers are religious 

zealots.  Instead, they find that there are two clear types of homeschoolers, both 

religious and secular, which they classify as ideologues and pedagogues.  Ideologues 

are religiously-based homeschoolers that frequently use home education as a way to 

educate their children in moral or religious beliefs.  Pedagogues are more concerned 

with the quality of the school environment, and academic rigor.  Kunzman (2012) 

believes that despite different motives for homeschooling, most homeschool parents 

do not want the government to intrude on their right to educate their children.  For the 

religious homeschoolers, they tended to dislike the separation of church and state that 

is mandated in public schools.  The non-religious based homeschoolers may dislike 

the methods of public school teaching, which often center on teaching to standardized 

tests (Kunzman 2012).  Muir (2012) points out in her study that a vast majority of 

parents of traditionally schooled children appeared to be unclear as to how their 

children are taught.  It is possible that homeschooling parents are the parents who 

were more likely to take an interest in their child's schooling, and thus become aware 

of teaching methods they may not approve of.  

Another element behind the reasons for homeschooling, while less common, is 

still important.  Some families choose to homeschool their children because their 
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children are not capable of attending the average public school.  Hurlbutt (2011) 

performed a qualitative study of nine homeschool families with autistic children.  All 

of the parents agreed that their children were unable to receive the educational 

opportunities they needed in the public school system.  Despite being placed in 

special education programs, they still were not able to get the individualized programs 

and attention that they needed.  Public schools were simply not sufficiently equipped 

with trained professionals and other resources to handle the number of children 

requiring specialized education plans.

BENEFITS OF HOMESCHOOLING

In essentially all cases, parents choose to homeschool because they feel that 

there will be benefits to them or their children.  For many religious homeschoolers, 

this benefit is that their child will learn the morals and religious teachings that they 

value.  For parents concerned about school environment, homeschooling offers a way 

to avoid potential issues.  When it comes to academic merit, however, there has 

always been controversy.  While parents may take their children out of school because 

they believe they can offer a better education, naysayers worry that parents without 

teaching experience will not be able to adequately educate their children.  In the 

United States, 41 states do not require homeschool parents to hold any teaching 

qualifications.  The other nine states (as well as the District of Columbia) require a 

parent to have a high school diploma or GED (Home School Legal Defense 

Association, 2010).  
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When it comes to measuring achievement, only 24 states require some form of 

proof that the child is learning.  The most common way of providing this is by having 

the homeschooled children take the same standardized tests that traditionally schooled 

children take.  The next most common way of proving education is by submitting a 

portfolio of the child's work for review to ensure that the child is progressing (Home 

School Legal Defense Association).  The lack of oversight on the part of some states 

gives rise to concerns that children may be falling through the cracks, and not 

learning all of the things that they should.  

However, many studies investigating the academic achievement of 

homeschooled children as compared to their traditionally schooled peers have found 

results contrary to the expected.  Martin-Chang, Gould, and Meuse (2011) found that, 

in standardized test scores, homeschoolers exceeded traditionally schooled children in 

every subject tested.  Not only that, but homeschoolers far outstripped traditionally 

schooled children in certain subjects like reading comprehension and word 

knowledge.  Martin-Chang et al (2011) also discovered that the differences in test 

scores between traditionally schooled and home schooled children was not related to 

family income or the mother's education level.  However, they did not test for the 

father's education level, which would be important if he teaches the children as well.  

While Martin-Chang et al's study mostly focused on younger children, Drenovsky and 

Cohen (2012) also found similar results in college-aged students.  In their study, 

Drenovsky and Cohen report that previously homeschooled children currently 

attending college were more likely to report higher grades than non-homeschooled 
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college students.  This study was self-reported, so it is possible that homeschooled 

college students exaggerated their good grades, but the authors do not believe that 

was the case.  

When it comes to early childhood education, especially in regards to literacy, 

multiple studies have shown the beneficial effects of parental involvement.  Haak, 

Downer, and Reeve (2012) showed that parent involvement in literacy learning of 

young children was strongly correlated with better academic results as the child aged. 

Brown et al (2012) also showed that parental involvement is important in the learning 

of literacy as well.  If the parent is passionate about reading, then the child will learn 

that from them.  This could help explain why homeschooled children tend to perform 

better than their traditionally schooled peers:  For parents, the "job" of homeschooling 

their children is a volunteered one, that they must be at least somewhat passionate 

about to undertake.  For public school teachers, on the other hand, it is actually a job. 

Some teachers are amazingly passionate, and definitely inspire their students. 

However, there are also public school teachers who lack that ability, leading to less 

engaged youth.  It is not hard to imagine that exposure to close parental teaching will 

continue to have a beneficial effect as the child ages.  The one on one attention 

provided by a parent can greatly help children who may otherwise struggle.  Muir's 

research (2012) shows that close parental help also works with numeracy programs. 

In his study, the parents of public school children were provided with packets of math 

materials to go over with their children.  The children with parents who took the time 

to go over the material with them experienced quicker learning with better results 
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(Muir 2012).  

Homeschooling can also be hugely beneficial to parents of children who 

cannot succeed in the average public school atmosphere.  Hurlbutt (2011) studied nine 

families that homeschooled their autistic children.  Autism and other disorders on the 

autism spectrum often make it impossible for the children to attend regular schools. 

An autistic child can become violent or extremely disruptive because of over 

stimulation, or as a reaction to something that is out of their daily routines or 

otherwise surprising.  As such, a public school environment surrounded by other 

children and new experiences is a very hard thing for an autistic child to overcome. 

Even special education programs may not be enough for some children.  Hurlbutt 

discusses one family who experienced seemingly untrained and unknowledgeable 

special education teachers interacting with their child, in ways that were not 

beneficial to him (2011).  

The families in this study agreed that homeschooling offered much better 

options than traditional public schools.  It offered a chance for more predictable 

routines, which can help autistic children greatly.  Parents also found that their goals 

for their children were different from the goals of the public school teachers.  In 

schools, the teachers' main goals were to elicit obedience from the child, even if that 

meant the child shutting off from everything else; which happened for one family's 

child (Hurlbutt 2011).  In contrast, the goals of most of the families were to raise 

children who could function in society.  Once the families made functioning their 

goal, most of the children were able to achieve at least some level of it.  In this case, 
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familial influence helped grant the children a much more hopeful future.

Homeschooling also offered a chance for the parents to customize their autistic 

child's schooling in a much more personalized way than the child would have 

received in a public school (Hurlbutt 2011).  For example, if the child loves and has a 

talent for music, the parents may be able to use music games to help the child learn 

other subjects that they might be less interested in.  While it may not be as vital to 

teach average homeschooled children in this method, it can help a lot.  Muir's (2012) 

study of parental involvement in teaching their children math came to this same 

conclusion.  Many of the parents were glad that the at-home materials allowed for the 

use of games and more fun activities, confirming that their children appeared to learn 

better when they were more engaged with the topic (Muir 2012).

LIFE AS EDUCATION

Kunzman (2012) discusses the importance of a concept he calls Life as 

Education, or LaE.  This concept centers around the idea that not all learning is 

accomplished inside of a school building.  Some groups or clubs like Boy Scouts or 

sports teams can provide valuable learning experiences.  Even everyday activities can 

be learning moments (Kunzman 2012).  A shopping trip can easily turn into a lesson 

on numbers, money, volume/weight systems, etc.  Parents who practice LaE must be 

involved in their child's life, and be able to help the child take advantage of these 

everyday learning opportunities.  Kunzman notes that there is a distinction between 

LaE and homeschooling.  LaE can be practiced with just about any child, as long as 
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the parents are willing to make the effort.  In the case of traditionally schooled 

children, the parent may practice LaE when the child is not in school.  Kunzman also 

discusses how as the child grows older, they will learn the techniques of LaE 

themselves, and begin to apply them without parental prodding (Kunzman 2012). 

Most parents already practice some form of LaE, they just do not realize it.  This 

easily relates to homeschooling, since parents who actively practice homeschooling 

may very well use examples in day to day life (such as calculating change or tax at 

the grocery store) to help educate their child.  More research needs to be performed in 

this area to know for sure, but it is possible that a child who is exposed to more LaE 

"lessons" may perform differently than a child with fewer LaE moments. 

UNSCHOOLING

There is also a somewhat unknown offshoot of homeschooling that shares 

similarities with LaE.  Martin-Chang et al. (2011) ran across this subsection of 

homeschooling during their study.  These homeschoolers call themselves 

"unschoolers" and that is a fairly accurate representation of how their system of 

education works.  The theory behind this method is similar to LaE, in that 

practitioners believe education occurs outside of a school building.  However, where 

LaE parents consciously provide learning opportunities for their children, unschooling 

parents do not (Martin-Chang et al, 2011).  Unschooling parents rarely if ever use pre-

made school materials like textbooks, workbooks, or activities.  These parents also 

have a much more hands off approach to teaching, instead believing that the world is 
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full of day to day activities that will teach children all they need to know.  Unlike 

LaE, parents who practice unschooling do not work to create learning opportunities 

for their children.  Unfortunately, little else is known about the unschooling 

movement.   Unschoolers are relatively new and unknown to the field of education 

research.  They are a small subset of homeschoolers, making it difficult to find 

enough participants to form a statistically significant sample size (Martin-Chang et al. 

2011).  More research will need to be conducted before anything conclusive can be 

said about unschooling methods.

LEARNING AT HOME

In an interesting series of case studies, Levin studied the methods used by 

native Hawaiians to educate their young children in various household tasks.  In 

almost all cases, the parents did not actively "teach" anything.  In fact, they thought of 

"teaching" as only related to school subjects, which they were not qualified to teach. 

Instead, the children were expected to observe and learn from those methods from a 

very young age (Levin 1992).  For example, a mother would expect her young son to 

follow her around and watch her do the daily chores, like sweeping the house and 

doing laundry.  The child would watch the mother doing her work, then when the 

child feels ready, he would start helping with the work (Levin 1992).  This is an 

important point that is different from many other styles of education.  In native 

Hawaiian society, the child is allowed to decide for himself when he is prepared to do 

a task, he is not tested or drilled on it.  This system works well for the most part, 
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though if a child shows no interest in observing chores the parent will be forced to 

verbally instruct them on how to do it.  According to Levin's data this is a rare 

occurrence (1992).  This system of education seems similar to the Life as Education 

approach, as well as unschooling.  Despite the fact that there are usually no verbal 

instructions, or "teaching," the children are still provided with opportunities and 

encouraged to learn from observations of their parents completing chores.   

Levin also discussed how this style of teaching is not very effective as a way 

of teaching literacy.  She notes that without parental involvement, the children may 

pick up books and page through them as they had learned from observations, but there 

did not appear to be any actual reading happening on the part of the child (1992). 

While the child was able to mimic what it had observed (turning pages, and looking at 

them), the child could not connect the abstract idea of language and words to the 

physically observed behavior of reading without extra help.  Levin also noticed that 

the age old methods of learning through observation were changing as parents 

realized that it did not adequately prepare their children for school (1992).  Many 

parents in Levin's study were attempting to spend more time engaging in interactive 

reading with their children, hoping to help them learn to read by utilizing a much 

more hands on approach than had previously been practiced.  The preliminary results 

of this shift in methods show that it seems to be helping.  Children entering school are 

better prepared for what they find there (Levin 1992).

POTENTIAL DRAWBACKS OF HOMESCHOOLING
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Academic Achievement

Most of the potential drawbacks of homeschooling come from stereotypes and 

beliefs based on false information.  One of the potential drawbacks of homeschooling 

that tends to be put forward the most is the belief that homeschoolers will not receive 

proper a proper education.  This is mainly due to the lax requirements for parental 

education certifications (Merry & Karsten 2010).  However, homeschooling students 

tend to surpass their traditionally schooled peers in academic scores (Martin-Chang et 

al. 2011).  Martin-Chang et al (2011) did find that  while the average homeschooled 

child performed very well on all sections of the standardized tests, the small number 

of unschooled children in their sample performed poorly.  It was not a large enough 

sample to produce broadly generalizable results, with only 12 children coming from 

an unschooling background, but it still showed some potentially troubling results. 

The unschooling students performed significantly lower than their traditionally 

schooled peers on every area of the standardized tests.  It seems that unschooling 

could be following the same path that the native Hawaiian families did, with their 

children being unable to learn certain abstract concepts like literacy on their own. 

More research needs to be done on this topic in order to look at a larger sample size of 

the unschooling population.  Because that population is a much smaller subset of 

homeschooling, most studies performed thus far have either taken no notice of them, 

removed their data as outliers, or had too small of a sample size to create any 

generalizable results.  Interestingly, McDowell et al. (2000) discovered that some 

African American homeschoolers may be less likely to practice unschooling, as they 
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feel it will feed into stereotypes of  African American youth being lazy and high 

school drop outs.  There were only two mentions of this, though, so it may not be a 

widespread opinion.  

Socialization

The next major perceived drawback of homeschooling is the lack of 

socialization.  The belief is that if students are taught at home, they will never get the 

chance to socialize with their peers, and will have stunted social growth (Merry & 

Karsten 2010).  However, Merry and Karsten claim that there has never been a study 

proving that traditionally schooled children are more socially capable than 

homeschooled children (2010).  In fact, quite the opposite appears to be true. 

Drenovsky and Cohen (2012) performed a study testing whether homeschooled 

students were capable of adjusting to college life, since college is often the first time 

that homeschoolers are exposed to a traditional school system.  They found that 

homeschoolers are less likely to be depressed than their traditionally schooled 

counterparts.  They generally feel happier, and report fitting in and feeling 

comfortable more than incoming public school students (Drenovsky & Cohen 2012).  

Bolle, Wessel, and Mulvihill (2007) also performed a study examining the 

issue of the transition from homeschool to college.  They looked at common stress 

factors for all incoming first time college students, then performed in depth interviews 

with a small number of incoming homeschooled students.  Bolle et al found that 

homeschooled students did not face any significantly higher transitional difficulties 

than the average college student.  However, homeschooled students did face some 
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social stigmas regarding their homeschooled status.  Half of the interviewed students 

said that they had been approached by traditionally schooled students, and asked 

questions about homeschooling.  Generally, the questions seemed to be informed by 

negative stereotypes, such as not being social and not learning subjects properly. 

Even after the traditional students met the homeschoolers, and learned for themselves 

that they were relatively socially normal, they believed that these homeschoolers must 

just be flukes, and that other homeschoolers still existed under the socially awkward 

stereotype (Bolle et al. 2007).  In reality, homeschooled children generally prove to be 

more open and capable of working well with a wide variety of people (Merry & 

Karsten 2010).

It seems likely that the socially awkward stereotype of homeschoolers could 

have a grain of truth to it.  Oftentimes, children with Asperger's Disorder or autism 

cannot properly function in public schools.  As mentioned earlier, some parents 

choose to homeschool their autistic children so as to provide a better learning 

environment (Hurlbutt 2011).  In the early days of homeschooling, even children 

without a diagnosis of an autism spectrum disorder may have ended up being 

homeschooled, due to obvious learning disparities and social inability.  If there were 

indeed many of these undiagnosed socially awkward children being homeschooled, 

that could have led people to believe that it was the homeschooling that made them 

that way, instead of a preexisting condition.  This could very well be the basis of this 

harmful stereotype.  Alternatively, the stereotypes may have just emerged from a fear 

of someone who is different, and has different customs or learning styles.  
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Either way, the majority of homeschoolers without autism spectrum disorder or 

other psychological problems turn out to be socially competent for a few main 

reasons.  Despite what the stereotype may say, homeschoolers are not necessarily 

completely isolated from others.  There are homeschool support groups, which 

provide good socialization time for both children and adults (Bolle et al 2007). 

Homeschooled students also oftentimes participate in a wide variety of extracurricular 

activities like dance, sports, clubs, etc.  These all provide ways for homeschool 

students to socialize with other people their own age.  

THE FUTURE OF HOMESCHOOLING

If the statistics over the past few years continue on their trend, the number of 

homeschooled students in the United States will continue to grow (Kunzman 2012). 

Homeschooling may become more common as more research is done and some of the 

stereotypes are debunked.  The fact that homeschooling offers an individually 

customized education plan could appeal to parents looking to provide the best level of 

education to their children.  However, the logistics involved in homeschooling are 

probably the biggest obstacle to further growth in the number of homeschooling 

families.  For many families, it is simply impossible for one parent to stay at home 

and work with the children (Kunzman 2012).  In single parent homes, this is an 

especially difficult task.  For these families, children who would do best learning 

from home may find themselves at a severe disadvantage.

However, new technologies could bring a form of homeschooling to a much 
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wider demographic.  Almost all states in the US are using new programs called 

Virtual Schools which allow students to work from their own home to learn. 

Generally there is a full staff of teachers, who prepare courses to teach over the 

internet (Hawkins, Graham, & Barbour 2012).  The students can then log in from 

home, and learn at a speed that works for them.  Some programs also require that 

students meet one on one with a teacher, whether in person or online, so the teacher 

can check up on the student's progress and well-being (Hawkins et al 2012).  These 

programs can have any number of classes, ranging from just a few selections to an 

entire course load.

Because this program functions as an extension of many public school 

systems, there is controversy about whether or not this program counts as 

homeschooling.  It is more of a middle ground between home and traditional public 

schooling.  It takes place at home, where students may be more comfortable and 

willing to learn, but it also draws its educational topics and views from teachers paid 

by the government (Hawkins et al 2012).  While virtual schooling is not officially a 

homeschooling program, it could be used as a supplement to a homeschooling 

curriculum.  In the same way that a parent might choose to use a certain text book, 

they could choose to use a certain virtual school class.  This could become an 

attractive option for parents who may feel out of their depth teaching certain subjects 

(higher level math, for example).  Virtual schools are also more self-directed than 

traditional public schools, so it would be possible to be more creative with the 

student's class choices. 
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One of the major reasons that this type of schooling is becoming more 

prominent is because it has been proven to be just as effective as face to face 

instruction (Hawkins et al 2012).  There has not been much if any research comparing 

virtual schools to traditional homeschooling, but it would be interesting to see if 

virtual schools provided the same boost to test scores that homeschooling does.  The 

convenience and flexibility of virtual schooling could easily lead to a greater number 

of students participating in these programs as they become more well known.  So far, 

the majority of students using virtual schools have been high school aged (Hawkins et 

al 2012).  

Some criticisms of virtual schooling has revolved around one of the same 

issues that plagues homeschoolers: the idea that children who don't attend public 

schools will be lacking in socialization (Hawkins et al 2012).  Just like 

homeschooling, these fears are not likely to come true as long as the child does have 

some activities outside of school work.  Even so, some virtual school programs are 

taking precautions by requiring socialization activities outside of regular class time 

(Hawkins et al 2012).  One program requires that students go to campus once a week 

for four hours, and spend time in a class with other students and teachers for purely 

social purposes (Hawkins et al 2012).  Another program worked with online social 

networking sites like Facebook to make a group identity for their virtual school.  

If anything, it seems that the teachers may be feeling more negative social 

effects than the students (Hawkins et al 2012).  In a small qualitative study, teachers 

expressed a feeling of disconnection with their students.  The majority of these virtual 
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school teachers were originally traditional school teachers, so it may have been 

difficult for them to transition to this new form of teaching. 

CONCLUSION

Homeschooling may have gone through some changes over the years, but it 

has remained a clear choice for certain families.  As more research has been done, it 

seems that homeschooling can be very beneficial to some students.  There have not 

been any proven social or academic drawbacks, and in fact, the research seems to 

show that homeschooling can have more benefits in those areas than traditional public 

schools.  Autistic children in particular can hugely benefit from the freedom, 

flexibility, and closeness to parents that homeschooling provides.  Research on early 

childhood learning has proven that having close parental guidance can lead to an 

immense improvement in basic skills like literacy and numeracy for all children, 

regardless of which type of schooling they primarily practice.  Homeschooling 

families do generally spend more time together, which could explain why their test 

scores tend to be higher than those of traditionally schooled children.  However, 

preliminary exploratory research has shown that the unschooling methodology does 

not seem to benefit the children, and can in fact harm their academic development, 

despite parental availability.  Hopefully, as more research emerges, parents of 

unschooling children will find ways to provide educational material to their children 

in a manner that will not cause them future harm.  There is also the emerging option 

of programs like virtual schools, which serve as a middle ground between public 
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schooling and homeschooling as well as a new tool for parents.  Undoubtedly as 

technology progresses further there will be more new ways of teaching and learning 

for families to explore.  Even now, there are new methods of educational 

opportunities beginning to unfold.  Some professors have used online virtual world 

websites like Second Life to hold classes with virtual avatars (Coyne et al. 2009). 

There are also numerous websites online dedicated to offering free courses of study in 

all kinds of topics, for the purpose of educating people who may not be able to afford 

the cost of a college education.  
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Chapter Four

Transgender Children

INTRODUCTION

In relatively recent years, an interesting phenomena has begun to come to 

light in some children.  Young children are being taken to psychologists by 

oftentimes very confused parents, and being diagnosed with Gender Identity 

Disorder.  This is not a common diagnosis by any means, but there are enough 

children to merit a more in-depth look into this part of early childhood.

Most children will, at some point in their lives, experiment with some sort of 

aspect generally prescribed to the other gender.  This may take the form of a boy 

playing dress up in his mother's necklaces and pumps.  This could also be a girl 

wanting to play physical games instead of quiet games with a doll.  In the majority 

of cases, this is usual childhood exploration, and nothing more will come of it. 

However, for some children, these games are more serious.  For a few children, 

these games are very serious and may be early signs that the child is transgender, or 

feeling an internal gender that does not match the gender they were assigned at 

birth.  Because there are still relatively few documented transgendered children, 

there are no completely tested  guidelines for how to treat these children, nor are 
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there any guarantees for how the children will feel many years down the road, when 

they are adults.  

This paper will explore the basics of childhood gender incongruent behavior 

and  common treatments for trans children, as well as problematic diagnostic 

criteria, and possible causes of psychological distress.  It will also look into the role 

of parents, friends, and community in a trans child's life, and what future research 

will need to happen.  Firstly, though, it is important to learn the basic terms used in 

the study of transgendered children.

TRANS TERMINOLOGY

As the study of transgendered people has evolved over the years, so has the 

terminology.  Currently, “transgender” is the most commonly accepted blanket term, 

incorporating many different gender identities, including cross-dressers, 

androgynes, queer people, and other gender-nonconformists (National Center for 

Transgender Equality 2009).    People who do not identify as trans in some way are 

said to be cisgendered (or just "cis"), meaning that their gender matches the sex 

assigned to them at birth (Ehrensaft 2011).  In recent years, the term "trans*" has 

also experienced a growth in popularity as an umbrella term covering essentially 

every non-cis gender identity.

When it comes to referencing transgender individuals, there are a few 

accepted terms.  Some of the most common are “male-to-female” (mtf), or the 
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opposite “female-to-male” (ftm).  More terms along these lines include transman or 

transwoman, with the referenced gender referring to the affirmed gender.  This is 

another phrase that seems to be gaining popularity.  The term "affirmed male or 

female" came about after discussions with transgender people, and has a very 

important difference from previous terms.  Spack (2009) says that this term conveys 

the thought that a person cannot transition into something that they already are.  In 

some cases, it is also appropriate to refer to the sex of a child as assigned by birth.  

This is usually done by using the terms "assigned male or female" or "biological 

male or female" (Ehrensaft 2011).  

It is important to include a discussion of transgender terminology because 

they are relatively new terms, and they are still evolving.  As the years progress, 

there will be a need for new terminology to better describe the nuances of gender 

expression.  It is also important to discuss these issues because the average person is 

not aware of the proper terminology.  Some people may use offensive terms like 

"tranny," or use the wrong pronouns, without realizing that there are better options. 

When this type of wrongful terminology is used in media or public spaces, it 

manifests as a form of transphobia which can be harmful to trans identified people.

GENDER IN CHILDHOOD

In the past few decades, society has slowly become more aware of issues 

regarding gender and sexuality.  More people have come out as gay, lesbian, 
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transgender, or other, and that has caused more in-depth awareness of LGBT all 

around (Ryan & Rivers 2003). Especially since the 1990s, doctors have been 

noticing more cases of gender variance in children (Ehrensaft 2011; Spack 2009). 

Gender variance simply means that the child is showing preference for certain 

aspects of the gender that does not correspond with their assigned sex (Ehrensaft 

2011).  Interestingly, this rise of gender variant children has happened at the same 

time that many activities previously ascribed to one gender are becoming attributed 

to both, likely due to the increasing equality between males and females.  In the 

1950s, for example, women stayed in the home and took care of the family while 

men worked full time jobs.  Now, women work all sorts of jobs, including those 

once considered only fit for men.  On the same note, some men are becoming stay at 

home fathers, working to raise the children.  It may actually be that the emergence 

of looser gender roles has helped in the identification of variant children, because 

there are less forced rigid gender roles.  However, some behaviors are still very 

much thought of as being purely the domain of one gender.  For example, only 

females are supposed to wear dresses, high heels, and carry purses.  Males are 

supposed to be more stoic, with short hair and muscular bodies.  Gender variance 

can be observed by the child's gender expressions, or how they dress, act, and 

behave, as well as by their gender identity, or how they think of themselves.  

Gender variant children can also be classified into multiple different types. 

Ehrensaft (2011:531) uses a list which includes:

• Transgender children: Affirm that the gender they are is 
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opposite to the gender assigned at birth. They typically say 
they are a girl (boy), not that they want to be one.  They 

represent a very small minority of gender non-conforming 

children. Many see these children as embracing a binary

schema of gender in its extreme, simply reversing the 

gender box they live in, but albeit that this might be so, 

their gender expressions are often a fluid amalgam of many 

different “gender markers” of the culture.

• Gender fluid children: Do not abide by the binary norms of 

gender pre-scribed by the culture but instead flow along 

the spectrum from male to female, but not necessarily with 

a cross-gender identification or identity.

• Gender priuses: Think of themselves as hybrids—half boy, 

half girl, or some combination thereof (e.g., “I’m 60% girl, 

40% boy”).

• Gender tauruses: Similar to priuses, except they assert they 

are one gender on top, another on the bottom—a creative 

solution to a mismatch between genitalia and the mind’s 

messages to the child about his or her authentic gender.

• Protogay children: Play at the margins of gender in the 

beginning stages of their gay development. They may remain 

gender fluid throughout their lives, or as they establish a 

gay identity may realize that earlier theories, such as loving 

a boy means having to become a girl, are untrue and that 

boys can love boys and girls can love girls. In early childhood, 

they typically do not say that they are a boy (girl), but that 
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they want to be a boy (girl).

• Prototransgender youth: First come out as gay or lesbian 

but then later discover that they are not gay but actually 

transgender and therefore were living in an inauthentic 

gender identity. This appears to be more common in 

female-to-male transgender than in male-to-female transgender 

youth and young adults.

• Gender queer youth: Defy all categories of culturally 

defined gender altogether and prefer to identify as gender 

free, gender neutral, or outside gender at all.

• Gender smoothies: As seen in the gender fluid youth 

and gender queer youth, metaphorically take everything 

about gender, throw it in the blender, and press the "on” 

button, creating a fusion of gender that is a mix of male, 

female, and other.

• Gender oreos: Are layered in their gender, perhaps 

presenting as one gender on the outside, but feeling as 

another on the inside. These are often children who are 

hiding their authentic gender selves from public

scrutiny or from their own psychic realization.

This list is almost overwhelming with its complex variations of gender expression. 

However, it could be very helpful for some families to have a name for what their 

child feels.  Ehrensaft also mentions that this long list is only a starting point, with 

many other forms of gender variance that have yet to be classified.  One critique of 
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these descriptions is that they could put more focus on labeling the child, as opposed 

to letting the child express themselves without judgment or guidance from others. 

Another critique of these descriptions and labels could also be that they include 

some mentions of sexuality, instead of sticking purely to gender categories. 

However, as Ehrensaft reiterated in a 2012 article, sexuality does not generally 

matter for young children.  It only really comes into play when the child assumes a 

heteronormative attitude (as in the "protogay" category) and tries to justify internal 

homosexual feelings by expressing gender variant behaviors.  It has also been 

shown that many children who show gender variant behaviors will eventually 

identify with a non-hetero sexuality (de Vries & Cohen-Kettenis 2009; Spack 2009; 

Dragowski, Sharrón-del-Río, & Sandigorsky 2011; Ehrensaft 2011; 2012).  By 

including mentions of sexuality in her descriptions of gender variant behavior, 

Ehrensaft is being realistic about the possible future identity of the children.

No matter how a child identifies, one thing that most have in common is the 

resistance they feel from much of Western society (Benestad 2009).  Most if not all 

Western cultures primarily have a two gender system, male or female.  This can be 

found in language as well, with English, Spanish, French, and more all having only 

two gendered pronouns.  This system of two genders becomes very ingrained, which 

can cause confusion and anger when someone appears who does not fit into this 

binary perfectly.

 Benestad (2009) notes that biological boys who act like girls incur much 

more anger and penalties than girls who act like boys.  Edwards-Leeper and Spack 
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(2012) posit that this behavior might be because of the accepted "tomboy" behavior 

of some girls.  Affirmed males are simply labeled as tomboys, and expected to grow 

out of that behavioral phase. It is only once the child gets older that tomboyish 

behavior is looked down upon.  Edwards-Leeper and Spack (2012) also believe that 

the different levels of acceptance of cross-gender behavior leads to different 

diagnostic times.  Statistics show that before the age of 12, there are between three 

to six times more reported cases of affirmed females than affirmed males (de Vries 

& Cohen-Kettenis 2009).  However, after the age of 12, the proportion of cases 

seem to even out to be about equal.

Gender variant behavior in children can also be mixed with symptoms of 

other psychological issues besides gender dysphoria.  For years now, some Gender 

Identity Disorder (GID) children had previously been diagnosed as having bipolar 

disorder, often by doctors who were not familiar with gender dysphoric behaviors 

(Spack 2009).  However, doctors of children with GID will often see the symptoms 

of bipolar disappear after GID treatments begin.  

Some forms of gender variance also seem to have a connection with 

Asperger's Disorder, or another autism spectrum disorder (Robinow 2009).  It seems 

that some autistic children, finding it difficult to feel attachment to their mothers, 

believe they can achieve closeness by becoming the mother themselves.  This leads 

to a very strong internal feeling of being female, called autogynephilia (Robinow 

2009).  Gender variant behavior in autistic children can also arise out of an inability 

to properly categorize aspects of femininity and masculinity.  According to Robinow 

53



(2009), the prevalence of autistic transgendered people was much higher than the 

average prevalence of autism in the population.  Edwards-Leeper and Spack (2012) 

discuss autism prevalence as being up to ten times higher than the average 

population.  However, they challenge the idea that GD is only a symptom of 

Asperger's, and instead question whether or not Asperger's in trans youth can be an 

invalid diagnosis.  The authors believe it is possible that the confusion of a trans 

identity can lead to distancing, isolation, and rejection from peers.  This may very 

well lead to Asperger's-like symptoms (Edwards-Leeper & Spack 2012).

DIAGNOSING TRANS

In many cases, transgendered children begin to show signs of gender variance 

as early as two years old (de Vries and Cohen-Kettenis 2009).  In most cases, the 

signs include playing with toys meant for the other sex, wearing clothing meant for 

the other sex, and acting like the other sex.  As the child becomes verbal, they may 

say that they want to be the opposite sex.  At this point, depending on how well-

informed the parents are in regard to gender issues, they may either take the child to 

a doctor, or try to force the child to conform to their biological sex.  

Assuming the doctor recognizes the symptoms as being gender variance 

related, they will refer to the DSM IV for diagnostic standards.  Currently, the 

closest diagnosis for transgender children is Gender Identity Disorder, or GID. 

Generally, a doctor will see a possible GID patient for a few years to monitor the 
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situation, to see if the child continues to have these feelings (Spack 2009).  This 

does depend partially on the age of diagnosis, as young children are less likely to 

keep a diagnosis of GID as they grow up than adults or older teens are.  However, if 

by the time puberty begins the child still feels solid in their affirmed gender identity,  

then it is likely they will continue on that path.  Spack (2009) discusses the results 

in his own clinic, where none of the patients changed their minds after coming to 

him between the ages of ten to 12.  It is estimated that in approximately 6%-27% of 

cases, GID persisted beyond childhood.  The most common outcome of GID 

diagnosed children is homosexuality (de Vries and Cohen-Kettenis).  

PROBLEMS WITH DSM CRITERIA

Despite Gender Identity Disorder being the closest match for the behaviors of 

most transgendered children, it is still problematic.  According to de Vries and 

Cohen-Kettenis (2009), there is not currently a list of symptoms for children and 

adolescents experiencing GID.  Based off of the adult guidelines, the basic tenets 

involve feeling out of place in their biological body, and wanting to live as their  

affirmed gender. (2009).  The DSM V will be released soon, and there have been 

numerous reports on how to better categorize and define GID.  de Vries and Cohen-

Kettenis (2009) call for more specific diagnostic criteria, as well as separate 

sections for adult, adolescent, and child GID.  This would be a great help to 

psychologists trying to identify and help trans people, as the needs of the patient 

55



will vary according to age. de Vries and Cohen-Kettenis also want to better explain 

the treatments and outcomes so therapists, patients, and family all know what to 

expect.  This is important because many families struggle with the uncertainty of a 

diagnosis of GID, and having a standardized guideline would help ease that 

struggle.  

Like de Vries and Cohen-Kettenis, Haraldsen et al. want age distinctions 

made for GID patients.  They have three basic criteria required for diagnosis: 1) 

patients have to have persistent psychological distress related to their dysphoria, 2) 

this distress must be significant enough to impair their life, and 3) the GID 

symptoms must not be better accounted for by another issue, whether psychological 

or social.  The first requirement will help to ensure that this is a long term issue, 

instead of a fleeting thought, which should help reduce the number of false 

diagnoses.  The second requirement doubly ensures that this is a serious and lasting 

issue for the patient.  The third criteria is also essential, because it is possible that  

non-normative gender expression may be explained by other psychological issues, 

such as autism.  Haraldsen et al. (2010) also caution that non-normative gender 

expression is not necessarily the same as gender dysphoria, so doctors should not 

rush to diagnose.  

Beyond the better classification of symptoms and diagnostic criteria,  many 

researchers are also recommending that "Gender Identity Disorder" be changed to 

“Gender Dysphoria" or GD in the upcoming DSM V (de Vries and Cohen-Kettenis 

2009; Haraldsen et al. 2010; Dragowski et al. 2011).  One reason is because 
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researchers are concerned about pathologizing the transgender experience (de Vries 

and Cohen-Kettenis 2009; Dragowski et al. 2011).  Dragowski et al. (2011) also feel 

there is an issue with the idea that the individual's identity is the problem. For many 

trans people, they have a clear identity, it just does not correspond with their 

biology.  Dragowski et al. (2011) believe that referring to gender issues as a 

"disorder" is similar to when homosexuality was listed as a disorder in the DSM. 

Trans patients, like homosexual people, do not need to be "fixed" or "cured" so 

much as they may want help to understand their thoughts and inner truths (2011). 

The term dysphoria is less problematic in that sense, as it sounds less pathologizing 

than the term disorder.

Despite the term dysphoria being less problematic as a whole than disorder, 

Dragowski et al. (2011) wish to use a different term for early childhood cases of 

GD.  They instead recommend the term "Gender Incongruence in Children."  They 

believe that this term reflects newer views on gender, including the idea that a child 

may exhibit gender incongruence without feeling dysphoric about their body.  By 

hesitating to call gender variant behavior dysphoria, this could prevent doctors and 

families from rushing to an unnecessary diagnosis.  On the other side of the issue, 

however, children who truly are gender dysphoric may be misclassified, and 

possibly miss out on important early steps of treatment.  In the end, especially in the 

case of younger children, the semantics do not matter as much as the diagnostic 

criteria and recommended treatment options.  As long as the above-mentioned issues 

are clearly defined and provided for, either Gender Incongruence or Dysphoria 
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would function as adequately non-pathologizing names.

TRANSGENDER TREATMENTS

The treatment of GD varies depending on the age of the child, and how long 

they have felt gender incongruity.  For very young children, it is advised to let them 

identify however they would like (Benestad 2009).  This could mean letting them 

wear clothing of the opposite sex, or play with certain toys generally intended for 

the opposite sex.  For children younger than five with a supportive family, it is fairly 

simple to allow the child to express themselves as whichever gender they prefer. 

Children who attend school have more to worry about.  As mentioned above, the 

general populace does not understand transgendered people very well, and tends to 

ostracize anyone who does not conform to their gender expectations.  If a child is 

fortunate, their school administration will be understanding of trans issues; and will  

help by letting the child use private restrooms and changing facilities.  Teachers may 

also help by using the child's preferred pronoun and name.  However, the parents 

may have to intervene, since school administrators often do not understand gender 

issues, and may be hesitant to help a transitioning child.

Benestad (2009) has done much work within school systems to help ease the 

way for trans children.  Ze (author's preferred pronoun) goes to the school of a 

transitioning child and presents a series of seminars called "Gender Euphoria." 

Each series starts small, with just the child's family and close friends, then expands 
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to reach school officials, then the student body of the school and their parents, then 

the entire community if possible.  Benestad believes that along with treating the 

child, therapists must also work to treat the communities where the child lives.  Ze 

believes that educating the community will lead to a network of transpositivity 

surrounding the child.  Ideally, this transpositive influence will allow the child to 

make new friends, avoid isolation, and experience less social or emotional trauma 

than they otherwise might.  Benestad has reported decent success with hir seminars, 

noting that there is less tension in the child's social network.  Ze also says that the 

trans children seem to have better self-esteem, more friends, and also do better in 

school.

While this method has appeared to work well, it may not be a feasible 

solution for all.  Benestad did most if not all of hir work in smaller towns in 

Norway, which is significantly more liberal towards LGBT rights than many other 

places (LGBT Rights in Norway).  This technique may not work as well in some 

places, like the "Bible Belt" region of the United States.  Ryan and Rivers (2003) 

discuss how some religious fundamentalist groups have all but waged war against 

LGBTQ rights, creating hostile social, work, and community environments.  While 

it may not be impossible to change the minds of friends and family, expanding 

awareness to the entire community could prove to be very difficult.  Because this 

technique also requires the trans child to be open with many people about their trans 

status, that leaves the family and child in a vulnerable position if the community 

was not welcoming.
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Many doctors do recommend that a child dress and behave as their affirmed 

gender, though they do not hold seminars for the community like Benestad does.  If 

the child is able to, the general recommendation is for the child to start their social 

transition (Ehrensaft 2009).  In ideal circumstances, the child could attend another 

school, or come back between grades as the other gender.  This transition could be 

eased by speaking to the principal and the child's teachers.  

Once the child reaches the age of puberty, the recommendations for treatment 

become a little different.  The child still presents as their preferred gender, but they 

also benefit from some medical assistance.  Spack (2009) believes that there is a 

huge benefit from blocking puberty by using a certain drug that delays the release of 

pubertal hormones.  He says that it can help normalize height in both affirmed males 

and affirmed females, by keeping biological males shorter and allowing biological 

females more time to grow taller.  Puberty blockers can also help by reducing or 

eliminating the wrong secondary sex characteristics, including facial hair, 

menstruation, vocal changes, and others (Edwards-Leeper and Spack 2012).  This 

course of treatment can also give the family and child some much needed extra time 

to consider options and decide if moving forward is truly what the child wants. 

After a few years on puberty blockers, children and their parents may then opt to 

begin hormone therapy; taking hormones of their affirmed gender.  Vanderburgh 

(2009) believes that surgery and hormones can help trans people, but he cautions 

that irreversible procedures should not be performed until the child is old enough to 

make an informed decision.  Generally, adolescents who have taken puberty 
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blockers begin hormone therapy around the age of 16 (Edwards-Leeper and Spack 

2012).  If the patient is older than 16, and has been psychologically evaluated for 

GD,  Edwards-Leeper and Spack (2012) recommend immediately starting cross-sex 

hormones.  Spack (2009) mentions a case where affirmed males started cross-

hormone therapy at 12, but did not take puberty blockers before.  Because biological 

females begin puberty as early as ten, the hormones were much less effective for 

some of these children.  

After cross-sex hormonal treatment, the next step for many trans teens is 

surgery to look more like their affirmed sex.  In most cases, surgeons will not 

perform these surgeries until the age of 18.  If an affirmed male has breasts or breast 

buds from early puberty, those may be removed by mammoplasty, or "top surgery." 

Affirmed females may also choose to have reconstructive genital surgery, or sex 

reassignment surgery, also known as "bottom surgery" (Spack 2009).  At this point,  

there are no truly adequate "bottom surgeries" for affirmed males.  The results are 

purely cosmetic, and not very good at that (Edwards-Leeper and Spack 2012).  In 

some cases, teens may also choose to have plastic surgery.  Affirmed females who 

were not able to achieve breast growth through hormones may choose to get breast 

implants.  There are also various surgeries aimed at feminizing or masculinizing 

faces by altering chins, jaws, noses, brows, etc.  

While an early start on puberty blockers and cross-sex hormones is the most 

recommended course of treatment, there are some risks.  Puberty blockers tend to 

decrease growth rate in bone density, though it seems to even out after the blockers 
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are stopped (Spack 2009).  There are concerns that this may cause issues later in 

life, when peak bone density is reached around the age of 30, but this treatment has 

not been used for long enough to tell yet.   The most effective puberty blockers are 

also prohibitively expensive for many patients.  Despite the high costs of puberty 

blockers, Spack (2009) points out that affirmed females may spend $120,000 on 

electrolysis alone in their lifetime.  Edwards-Leeper and Spack argue that while all 

of the risks may be unknown, the benefits far outweigh them.  

THE ROLE OF PARENTS

Parents of trans children have a very important role in their children's lives. 

When a child is young, and dealing with gender issues, they turn to their parents for 

guidance.  Oftentimes, parents are unaware of the possibility of trans children, and 

may think that their child is going through a phase.  Many parents also think that 

their gender variant child might be exhibiting signs of being homosexual 

(Vanderburgh 2009).  Parents are also often concerned that they may have done 

something wrong, or may handle the situation wrong in the future.  However, most 

parents who take their children to gender specialists just want to help their child.  

Many researchers and doctors firmly believe that a supportive family is the 

single  best thing a trans child can have (Vanderburgh 2009; Benestad 2009; Ryan et 

al. 2010; Edwards-Leeper and Spack 2012; Ehrensaft 2009).  A study conducted by 

Ryan et al. (2010) showed that higher family acceptance rates led to fewer negative 
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health outcomes in transgender youth.  On the opposite side, trans children of 

unsupportive families engage in more risky behaviors.  Ryan et al. found evidence 

of higher rates of drug use and self-harm behaviors or thoughts among older LGBT 

teens.  Wilson et al. (2010) found that many trans teens were also engaging in risky 

sexual behavior, including sex without condoms and prostitution.  Ryan et al. also 

showed that immigrant, Latino, religious, and low socioeconomic families are the 

least accepting of LGBT youth.  While some families may automatically be more 

accepting of trans children than others, many parents experience problems in this 

area.  If the parents feel strong dislike or hate towards trans people, but they love 

their child just as deeply, they may suffer from strong emotional conflicts. 

Depending on which feelings are stronger, the parents will have a hard choice. 

Ehrensaft (2009) classified parents into three main types.  The first type has very 

close bonds with the child, and will be able to overcome their inner struggles easier 

than other types of parent.  This type also genuinely does love their child and want 

to help, they are often just not sure how to do it.  The next type of parent projects a 

lot of their own issues onto their child, and sees the child's gender variance as a bad 

reflection on themselves.  This type of parent will often try to force the child to 

conform to his or her assigned gender, causing unhappy dysphoric children.  The 

third type of parent acts as though they are perfectly accepting of their child, and 

refuses to acknowledge any feelings of hurt, regret, or confusion.  This may seem 

good for the child at first, but oftentimes these buried feelings will erupt later on, 

causing more damage to the child and family bonds (Ehrensaft 2009).
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Ehrensaft (2009) and Spack (2009) both recommend that the parents of a 

trans child go to counseling as well, either with their child or on their own. 

Ehrensaft believes that there is a necessary mourning period that all parents must go 

through, in order to fully be prepared for their child's transition.  Contrary to 

psychological beliefs in the past, current research shows that parents are usually not 

the cause of their child's GD.  Though some doctors mistakenly inform parents 

otherwise, trans behavior rarely arises as a result of divorced parents, absent fathers, 

or anything else along those lines (Ehrensaft 2009).  

In very rare cases, trans behavior can be enforced for some children -- who 

may not be trans -- by the actions of their parents.  Rosario (2009) had a 17 year old 

patient who presented as an affirmed female at first.  Over a few years, however, the 

patient slowly began to lose this trans identity, and identify as a gay male.  Therapy 

brought out the fact that the patient's family was so extremely homophobic that they 

were much more accepting of a transgendered child than a gay one.  The child 

internalized these feelings so much that he developed a trans identity so as to protect 

himself, but still be able to be involved with men.  After the patient relinquished his 

trans identity, he expressed incredulity at the idea that he had ever taken female 

hormones and wanted to be female (Rosario 2009).  This is an extreme case, and 

was presented as such, but it is still an issue that parents should be aware of when 

they are interacting with their non-heteronormative children.
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PSYCHOLOGICAL DISTRESS

Gender Dysphoria in and of itself can be a very distressing feeling for a 

child.  The feelings of discomfort with their own body can be emotionally 

damaging.  Mustanski, Garofalo, and Emerson (2010) show that a significant 

number of trans youth exhibit symptoms of depression, post-traumatic stress 

disorder, and anxiety disorders.  Mustanski et al. also record that approximately 

45% of the trans youth in their sample had attempted suicide sometime in their life, 

as opposed to approximately 35% in lesbian and gay youth.  The authors discuss that 

lesbian and gay youths have higher attempted suicide rates than the average 

population, which means that trans rates are far above the average (Mustanski et al.  

2010).  The sample size for trans youth in this experiment was very small (20) so 

these results may not be representative.  But experiences from other doctors and 

researchers seem to corroborate these results.  

Rosario (2009) worked with minority transgender youth at a clinic in 

California, and many of his patients suffered from psychological distress.  Most of 

his patients were in foster care and/or the criminal justice system.  Many of 

Rosario's patients also came from broken backgrounds.  In one case, an affirmed 

female had been in foster care from the age of eight, with only one relative staying 

in contact (2009).  As mentioned above, lack of a supportive family leads to much 

higher incidences of psychological issues in trans youth.  Rosario notes that many 

trans youth without accepting biological families turn to other sources to find role 

models.  Some gravitate towards the drag club scenes in large cities, where they 
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meet trans adults.  Others turn to the streets for acceptance.  In Los Angeles, where 

Rosario worked with his patients, there were many transgender prostitutes working 

on the streets.  These prostitutes are primarily affirmed females who fulfill the niche 

sex market for "shemales," or affirmed females who still possess male genitalia 

(2009).  These prostitutes were tough role models for younger trans women (2009). 

They were often in charge of certain areas, and could be very protective. 

Prostitution may also be attractive to some trans youth because it offers them a way 

to make quick money.  Some trans teens are unable or unwilling to attain hormones 

legally, and end up needing money to pay for black market hormones (2009).  The 

constant stress of this type of life style certainly exacerbated negative psychological 

issues in some of Rosario's patients, though it did not necessarily cause them.  

Wilson et al. (2010) show that despite engaging in prostitution in the first 

place, the majority of affirmed females do use condoms the majority of the time 

with commercial partners.  This was surprising to some, because of HIV rates in the 

sample studied (2010).  However, Wilson et al. also showed that condom use was 

less likely with a main partner.  They posit that this may be because main partners 

are more likely to discuss their HIV statuses.  The youth could then make an 

educated decision on whether or not to use a condom (2010).  This sample did not 

survey affirmed males, so there is no data on them.   

Another possible cause for psychological distress is more relevant to older 

transgender people, but it is still a very important aspect to discuss with pubescent 

children as they consider their options.  There have been cases, albeit few, where a 
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person regretted their gender reassignment surgery.  One such case was reported by 

Olsson and Möller (2006).  They examined a case study of a person, Tony, who had 

a troubled life, and was unsure of their gender identity.  Tony eventually decided to 

have Gender Reassignment Surgery (GRS), after going through a life crisis.  The 

surgery was not as successful as Tony had hoped for, leaving them dissatisfied with 

their choice and feeling very regretful (2006).  Once the surgery was done, there 

was no way to reconstruct a working penis.  Many years later, Tony realized that 

their ideal self would have been someone who took female hormones, dressed and 

lived as a female, but still had male genitals.  In this case, doctors did not take into 

consideration the emotions behind Tony's decision to have the GRS, or how long 

Tony had wanted the surgery.  

While this is a very rare case, and not the norm, it is still a very important 

aspect for anyone considering GRS to be aware of.  In recent years, guidelines have 

become stricter for obtaining permission to have GRS (Olsson & Möller 2006). 

Now, doctors are supposed to take into account any severe emotional traumas the 

patient might have gone through, and the patient also must express a clear desire for 

the surgery for a duration of two years.   Olsson and Möller also recommend that 

doctors look for co-morbid psychological issues that may cloud judgment or cause 

confusion.  By following these guidelines, this will presumably reduce the number 

of trans people who regret their surgery, though it is still too early for many 

longitudinal studies to be able to tell (2006).  Olsson and Möller stress the 

importance of minimizing trans surgery regret because in extreme cases, the person 
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will resort to suicide to end their regretful feelings.  

CONCLUSIONS

From as young as two years old, children begin to explore their gender (de 

Vries & Cohen-Kettenis 2009).  Most of their cues come from what they are 

exposed to, including family, television, toys, and society as a whole.  Most children 

quickly learn that boys and girls are supposed to play with different toys, dress in 

different colors, and behave differently.  Most children will also try to play around 

with gender, by dressing up or playing with different toys.  But for some, it is not a 

game.  If these children have caring parents and a good network of knowledgeable 

doctors, they will likely be given a diagnosis of Gender Dysphoria.  A majority of 

these children will grow up to be homosexual, but a significant number will keep the 

GD diagnosis throughout childhood.  For these children, the most common 

treatment recommendation is puberty blocking drugs followed by cross-sex 

hormones at the age of 16.  The child may then undergo cosmetic surgery after 

turning 18 if they desire it.  While this appears to be the best treatment option at this 

point, there have not been longitudinal studies to check for long term negative side 

effects.  More research is needed in this area.

On the other hand, if a child does not have a loving family or doctors with a 

knowledge of trans issues, they will be at higher risk for more psychological distress 

during their lifetime.  It is vital that more doctors, psychologists, and parents learn 
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to recognize the early signs of Gender Dysphoria.  The upcoming publication of the 

DSM V will hopefully help to better categorize and differentiate GD from other 

similar disorders like autism and bipolar.  It is also important to stress to parents the 

need for them to support their child, while also taking care of their own feelings and 

concerns. 
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Chapter Five

Conclusion

A child's life is influenced by thousands of factors, some of which are under 

the  control of the parent or child, and others which are not.  This paper has discussed 

three different factors that can greatly influence the lives of children and adolescents 

as they mature into adults.  The first, cyberbullying, can and does happen to many 

young people with access to the internet.  

For as long as people have existed, there have been bullies.  The usual image 

of a bully is a child who is physically larger than their victim.  The bully may 

physically beat up or push around their victim, or also fling verbal insults.  People 

typically image these assaults happening during or after school.  In the new age of 

technology, however, bullying does not always follow this typical pattern.  A new 

phenomenon of cyberbullying has begun to emerge.  

For many children, the internet is a fixture in life from early childhood.  In the 

generations born in the early 1990s and beyond, their technological knowledge often 

outstrips that of their parents.  Children are able to join any website they can conceive 

of, often without proof of age or parental consent.  While some may choose to use 

their own name, even more will use anonymous user names.  Dooley, Pyzalski, and 

Cross (2009) argue that it is this very anonymity that makes cyberbullying so 

widespread and harmful.  The anonymity can protect the bully while also making the 
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abuse seem more universal and overwhelming. 

Despite the seemingly obvious problem cyberbullying poses, researchers are 

conflicted about whether it fits the definition of bullying.  One of the most accepted 

definitions of bullying behavior says that acts must be repeated to count as bullying. 

However, in cyberbullying sometimes there may be only one comment made.  But this 

one comment may then be shared by other people, or commented on in turn.  There 

are also questions regarding the consequences of bullying for the victims.  Some 

people argue that cyberbullying has less of an effect on children, due to the computer 

screen acting as a buffer.  But others say that the anonymity and high public nature of 

the cyber world can actually make the abuse seem worse.  The issues are further 

clouded by instances where a child is being bullied by the same person or group of 

people through both the cyber world and the real world.  Though cyberbullying may 

not exactly match the well-researched definitions and criteria of traditional bullying, 

they do have some similarities.  Most notably, the victims of both types of bullying 

show much higher rates of depression and other psychological issues than the average 

population.  

The dramatic increase in the prevalence of psychological problems that can 

result from bullying can be catastrophic for certain at-risk populations.  There is some 

evidence showing that LGBTQ students tend to internalize bullying remarks much 

more strongly than their heterosexual peers (Poteat et al. 2011).  LGBTQ youth 

oftentimes have fewer safe spaces where they can speak about issues affecting them 

than other students.  One issue with these studies is that they tend to have very small 
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samples sizes, especially of students identifying as transgendered or queer.  This is a 

result of there being relatively few youths who are diagnosed as transgender early on 

in their lives. 

The second topic of this paper is transgender in children, which is of interest 

because it is only just emerging as a viable research option.  Only in the past thirty or 

forty years have transgendered people begun to gain a voice in western society.  The 

concept of transgendered children is even more recent, as the lack of research shows. 

Part of the problem is that, as of the Diagnostic and Statistical Manual IV, there is no 

specific diagnosis of transgender for adults, much less one for children.  Instead, the 

closest diagnosis is Gender Identity Disorder, or GID.  This is problematic because 

not all trans people experience gender dysphoria (a key diagnostic criteria for GID). 

Not only that, but some people who experience gender dysphoria and are diagnosed 

with GID are not transgendered.  Any sort of diagnosis based on these criteria 

becomes even more complicated in the case of children, especially pre-pubertal 

children.  Childhood is by nature a time for experimentation, and in western cultures 

parents are led to believe that any cross-gender play is the result of a child being a 

tom-boy, or a sissy, and it is a phase the child will grow out of.  

But for some children, their gender identity is not a phase that they will grow 

out of.  While many transgendered people come out later in life, some children 

strongly feel from a very young age that they were born in the wrong body.  These 

children tend to be misunderstood, because the little that is known about 

transgendered children is not common knowledge among most of society.  The 
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biggest problem about this is that parents of transgendered children oftentimes do not 

know what their options are.  Some choose to ignore their child's cross-gender 

behavior, hoping it will go away on its own.  Others try to force the child out of the 

behavior by reinforcing the child's assigned gender.  In reality, one of the best options 

is to have the child evaluated by a psychologist specializing in cases of childhood 

GID.  This allows the parents to come to terms with their child with reassurance from 

a trusted professional, as well as allowing the child to consider medical intervention if 

they choose.  

However, this last option is somewhat controversial.  Most current medical 

interventions used by transgendered people include treatments like taking the 

hormones of the preferred gender, as well as surgeries to change the body.  For a child 

who is still developing, surgeries are not possible.  Some people have also expressed 

concern about starting cross-gender hormones too early, in case the child does not end 

up carrying the transgender diagnosis throughout their life.  However, there are some 

major concerns with allowing the transgendered child to go through the puberty of 

their assigned sex.  For one, many transgendered children dread puberty, and can feel 

extreme anxiety about it.  Also, the effects of puberty are very hard to reverse once 

the body has gone through it.  Transgendered females often have troubles with 

unwanted facial hair, excessive height, and more masculine bone/muscle structures. 

Transgendered males may be short, and they also may struggle with unwanted breast 

and hip shapes.  

Recently, some doctors have been working with puberty blockers in 
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transgendered children to help alleviate much of the stress revolving around puberty. 

Puberty blockers are a class of drug that keeps the body in a pre-pubertal state for as 

long as the drug is taken.  They have a history of use for other issues, and are known 

to be relatively safe.  If the child still feels the desire to transition when they reach an 

older age, they can stop taking the blockers and start on cross-gender hormones.  

Along with the anxiety caused by concern over puberty, many transgendered 

children also worry about being accepted by their peers.  They know that they are 

different from other children, but they still want to have friends and be seen as their 

affirmed gender.  There are some cases in more LGBTQ friendly countries where 

children were able to attend school with other children, and get along fine.  However, 

in the United States especially, transgendered students are not accepted nearly as well,  

and often have to face prejudice from teachers, other students, and the parents of other 

students.

This leads to the third topic, of homeschooling.  Among the many reasons for 

homeschooling, an important one is a bad school environment.  If a child is not 

thriving in school, and their parents have the resources, they can choose to 

homeschool their child.  Whether this bad school environment is caused by bullying, 

lack of funds, bad teachers, or anything else, it is still a powerful motive for 

homeschooling.  The other most common motives are religious reasons, and because 

the parents simply believe that they would be better teachers than the public school 

system.  

While there are not very many studies on homeschooled children, the ones that 
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do exist seem to show that on the whole, homeschooled children performed better on 

standardized tests than their publicly schooled counterparts.  However, there are some 

types of homeschooling that work better than others.  Studies seem to indicate that at 

least one parent has to provide instruction for adequate learning to take place. 

On the other side, homeschooled children who were raised in the new 

"unschooling" movement performed significantly worse than public school students 

on standardized tests.  Unschoolers essentially believe that their children will learn 

everything they need to know through self directed learning.  This is problematic 

because a child does not necessarily understand what level of work they should be 

doing, and in which subjects.  Interestingly, there was not a major difference in the 

test results of homeschooling families who used pre-made curricula and 

homeschooling families who created their own curricula, as long as the parents were 

involved.

There have also been interesting studies focusing on the demographics of 

homeschooling.  The majority are middle class white families where at least one 

parent does not have to work at a full time job outside of the home.  The majority of 

homeschooling families also include at least one adult with a higher education degree. 

Lastly, a large proportion of homeschooling families are religious, generally 

following a branch of Christianity.  

Some homeschooling researchers are also working on the stereotype that 

homeschooling leads to social disabilities when interacting with peers.  One study 

suggests that children with certain disorders like Asperger's may  be overrepresented 
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in the homeschooling movement not because homeschooling makes them that way, 

but because the homeschooled environment is the most comfortable for them.  It also 

provides the one on one time that children with Asperger's need in order to work on 

their social skills in a safer environment.  

Some people are also concerned about the parents' ability to teach their kids. 

In the majority of states, there are no laws requiring that homeschooling parents be 

certified teachers.  In many states, there is barely any oversight at all of 

homeschoolers.  The parents are simply required to tell the state that they are 

homeschooling their child.  Other states have slightly more strict rules, requiring 

yearly standardized testing or other methods to assure that the child is learning what 

is required. 

While all three of these topics may seem quite disparate at first, they can 

actually all tie in with each other very well.  In each of these circumstances, familial  

involvement is the key to predicting the future success or happiness of the child. 

Children of involved and supportive families across the board tend to be happier and 

less anxious, and they also tend to engage in less risky behavior.  

Children who are victims of cyberbullying may not feel comfortable telling 

their parents about it, due to misconceptions on the part of the parents.  However, if 

parents are willing to learn more about cyberbullying and participate in more effective 

interventions, then they could be an invaluable resource for children.  More involved 

parents lead to closer and better relationships with their children, which in turn lead to 

better emotional health in children.
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Children who have been homeschooled by involved parents have been shown 

to have higher test scores, and, barring psychological conditions like autism, they are 

also as socially capable and adept as the next person.  With the higher test scores and 

unconventional (but still academically rigorous) schooling techniques utilized by their 

parents,, homeschoolers can do well in certain colleges and jobs.

Trans people who were able to receive early hormonal/surgical interventions at 

a young age will spend much less time and money on treatments to reverse the wrong 

puberty, and they will also generally find it easier to "pass" as their affirmed gender 

(Spack 2009).  So far, early interventions like these are proving to be extremely 

effective, but they are only possible when a family is involved and supportive enough 

to seek out specialists or treatment centers.  

These topics all deserve more in-depth study, as they are emerging for the first 

time and still have not been researched very much.  It would be incredibly useful to 

have more intensive research on how familial relationships affect the future lives of 

children, especially in regard to circumstances such as the ones discussed in this 

paper.  Long term studies could help provide more data on the so far unknown long 

term effects of familial support during unusual childhood circumstances.

LIMITATIONS

These topics all merit much more in-depth research.  Certain aspects of these 

topics were not addressed in this paper, but could be very important for future 

understandings.  For example, more research into the effectiveness of various 

cyberbullying prevention/coping methods (including family-based, school-based, or 
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other) would help pinpoint useful techniques.  It is also difficult to comprise a 

complete picture of cyberbullying when data-gathering techniques are sill limited. 

Long-term effects of cyberbullying are also still relatively unknown.  

Most of the studies about homeschooling families seem to be about 

proving/disproving certain stereotypes, instead of focusing on what the data of 

homeschooling show.  For example, more information focusing on the demographics 

of homeschooling could provide insights into a wider variety of homeschooling 

families, including unschoolers.  Also, a better comparison between homeschooling 

and different types of other schools, including private, public, charter, and montessori,  

would allow for more accurate ratings of which methods of teaching lead to a better 

education.  It would also be helpful to explore how the personalities or learning styles 

of different students work with different education styles.  For example, perhaps 

introverted students would perform better in a smaller classroom setting or a home 

setting.  Finally, the combination of parental involvement/home learning and school 

learning should be explored more.  For many children, there is not a completely clear 

division of education only happening in school, or only happening with the parents.  

Another aspect that was difficult to address in this paper was the idea of family 

support.  It is a nebulous idea that is difficult to quantify.  Some cases of unsupportive 

families are obvious, as in when a family disowns a child for being transgender.  But 

in cases such as unschooling, where parents allow children to learn whatever they 

like, it seems that parents may be too supportive.  Because there is no direct way to 

measure supportiveness,  there are some scales that should be looked at.  However, 
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they can in no way be considered the only important factors.  For example, one factor 

of supportive families is the level of open communication between the child and the 

parents.  This also relates to levels of trust.  Both of these factors can be measured to 

some extent, though they are also still somewhat nebulous.  Another good factor that 

could help to conceptualize familial support is the parents' attachment to their child. 

The greater the attachment, the more likely the parents are to be willing to work 

through potential problems, and stay loving towards their child. 

There are also aspects of family support that may only become relevant when 

certain issues are present.  For example, if a child is gay and that is against the 

family's religion, that could be a difficult hurdle for a family that is otherwise 

supportive to overcome.  Also, while some people may see parents being available in 

the home as a good indication of support, this does not take into consideration parents 

who may have to work more than one job.  This kind of parent may have a very open 

relationship with their child, as well as being supportive in other ways, so their 

inability to stay at home should not be seen as an unsupportive act.  These issues, 

among others, make family support an extremely difficult measure to quantify.  The 

best measures of familial support should be more qualitative in nature, taking into 

account differences in lifestyle, beliefs, and circumstances, while also having 

quantifiable aspects.  
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GLOSSARY OF ABBREVIATIONS

Cis: Cisgender

DSM (IV): Diagnostic and Statistical Manual of Mental Disorders (Fourth Edition)

FTM: Female-to-male

GD: Gender Dysphoria

GID: Gender Identity Disorder

GED: General Educational Development

GRS: Gender Reassignment Surgery

LaE: Life as Education

LGBT(Q): Lesbian, Gay, Bisexual, Transgender (Queer)

MTF: Male-to-female
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